Teacher attitudes and opinions toward daily lesson plans by Foley, Thomas F., Jr
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1962
Teacher attitudes and opinions
toward daily lesson plans
https://hdl.handle.net/2144/28021
Boston University
Teacher Attitudes and Opinions Tow~rd Daily Lesson Plans 
A Thesis 
Presented to 
The Faculty of the School of Education 
Boston University, Boston, Massachusetts 
by 
Thomas F. Foley, Jr. 
Bachelor of Science in Education 
Worcester State Teachers' College, 1957 
In Partial Fulfillment 
of the Requirements for the Degree 
Master of Education 
June, 1962 
First Reeder--------- w. Linwood Chase 
Professor of Education 
Second Reader-M------- Gilbert M. Wilson 
Associate Professor of Education 
II 
11 
I ~ '-~==~==========================================9====== I 
BOSTON UNIVERSITY LIBRARIE! 
TABLE OF CONTENTS 
Chapter 
I. The problem and related liter~ture ••••••• 
Nature and Purpose of Planning 
PaE5e 
l 
in General Educational Objectives 
and Values•••••••••••••••••••••••••• 1 
Daily Lesson Planning••••••••••••••• 5 
The Problem••••••••••••••••••••••••• 9 
II. Procedure••••••••••••••••••••••••••••••• 10 
III. 
Construction of the Instrument...... 11 
Nature of Thirty-one Statements..... 12 
Actual use made of the Instrument... 17 
Analysis of Data•••••••••••••••••••••••• 19 
As gathered by Article #1 - 31 
of the Instrument••••••••••••••••••• 24 
IV. Summary and Conclusions••••••••••••••••• 57 
Appendix•••••••••••••••••••••••••••••••• 72 
BihliographY•••••••••••••••••••••••••••• 89 
CHAPTER I 
The Problem and Related Literature 
1 
It is indisputable that planning is a most essential 
part of everyone's life. And it should be evident that 
planning must have a definite purpose whether it be in day-
to-day living or in teaching in a classroom. This is not 
only acknowledged in theory but is also a general practice 
of teachers. However, the question can arise whether this 
general manner of procedure is one followed blindly or 
whether it is one of which the intrinsic merits compel the 
assent of teachers. The general purpose will govern division! 
of work, broad plans, and plans in particular, right down to 
the activities of a single day. The purpose of this thesis 
is to determine the attitudes and opinions of teachers them-
selves in the intermediate grades of elementary school toward 
daily lesson plans for teaching. 
"A plan for teaching is a guide for action. It outlines 
proposals for achieving a desired objective. In effect, a 
plan for teaching is an outline of what the teache~ invisions 
the teaching-learning situation to be. It is the teaching 
process in projection - the goal sought, what probably will 
be done to reach it, and what is needed to take the indicated 
1 
steps•. 
According to Stratemeyer and Lindsey, a teaching plan 
1. •Working with Student Teachersft by F. B. Stratemeyer, and 
M. Lindsey. Teachers College, Columbia University, 1958, 
P• 197. 
•~st be clearly tho~ght of as an instrument. to guide learn-
ing. A service tool allowing tor flexible ~se is a guide tor 
action. There is nothing basically new abou.t planning, 
teachers have always tound it necessary to make plans for 
their daily work. T.ne purpose tor a lessen plan, a guide tor 
learning, has not changed. though it might be noted that new 
methods and curr1culu.m organization have caused additional 
new trends. 
•1. Trends toward giving teachers much greater 
treedaa in planning, at least in the details 
ot their work. 
2. Trends ot involving children in planning 
school activities. 
3. Trends ot increasing emphasis on intergration 
ot learning. 
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4. Trends ot involving evaluation•. 
Education&\ Objectives and Va~ues 
Several ideas in lesson planning have been tried. These 
ideas range trom no lesson plans to elaborate and specific 
plans. However, it is agreed that lesson plans can become 
a monotono~s chore unless a teacher is able to see the 
relationship ot what is being taught in the classroom to 
general educational objectives and values. 
It might be well to recall these nine objectives ot 
ed~cation. 
1 L •EJ.emenJ;.ary-school Student Teaching• by G. Max Wingo and 
Ralei~ 1!C!'L~!.I.ng; McGraw Hill .Boolt ao. H. y. 1955, PP• 176• 
177, 179. 
•1. Education and learning in our schools 
should be emphasizing the need for 
understanding what democracy means. 
2. Education must emphasize respect for 
others. 
3. Education must train for a positive-
thinking citizency of tomorrow. 
4. Education must help children utilize 
effectively their potential abilities 
in the fundamental tools of learning 
reading, handwriting, spelling, 
communicating, and problem sol~ing. 
s. Education must emphasize the improvement 
of the physical health of boys and girls. 
6. Education must concern itself with the 
well being of children. 
7. Education must teach children self• 
direction, social control, and the ability 
to assume some responsibility tor their 
own behavior. 
a. Education must ;taa.ilh boys and girls to 
be objective in arriving at conclusions. 
9. Education must look for genuine results 3 in changed behavior in boys and girls.• 
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A plan which is not well thought through is a plan not 
worth having. Many relationships have to be tied together 
before the teacher sees a definite need tor planning. Once 
a teacher sees the relationship of what he or she is doing 
in the classroom, from day to day, and the objectives and 
values of education a need for good lesson ~lanning arises. 
S. *!be Eiementarz School Principal at Work• by William v. 
Hicks 1 and Karifiall c. Jameson; Prentice Hall Inc., N. Y., 
~ 1957, PP• 247, 248. 
A lesson plan of several pages may not be considered good 
unless there are good results. T.berefore, good results are 
the mark of good lesson plans. The question of just what 
are good plans or wh7 should teachers plan is answered well 
1n several steps in Hicks and Jameson's book "The Elementary 
School Principal at Work"• 
"1. Good planning results in specific thinking 
prior to teaching. 
2. Good planning assures appraisal of teaching 
aids and activities utilized in the different 
subjects to be taught. 
3. Good planning is the foundation for evaluating 
the results of teaching. Plans provide a 
starting point for analyzing results through 
comparison with proposed achievement and 
objectives in the lesson or unit to be taught. 
4. Good planning makes tor more confident, more 
secure, and, hence better teachers. 
5. Good planning results in less wasted effort 
on the part of the teacher and less "groping 
around" on the part of the class. All children 
have an inherent right to eocpect that their 
time will not be wasted in our schools. 
Planning helps to solve this problem. 
6. Good planning helps teachers to find better 
means of motivating learning. Lesson plans 
help teachers to discover improved methods 
ot getting children to l8 am. 
7. Good lesson planning helps teachers analyze 
their work as a whole. Proper planning 
includes: 
-Planning for individual subject areas 
•Planning fhe total days work 
-Planning over a longer period of time 
-Planning sharing and telling time 
-Planning for improved roam environment 
-Planning instruction in skills periods 
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-Planning recreation and rest periods 
-Planning for aesthetic development and 
appreciation 
-Planning appraisal of on-going activities 
-Planning effective ways to evaluate what 
bas been taught 
-Planning for individualized teaching and 
re-teaching". 4 
It is believed that the awareness of such factors of 
good planning and the objectives and values of education by 
teachers will lead to a better understanding and organization 
of programs and lesson plans to aid a teacher in being a more 
effective teacher. 
Daily Lesson Planning 
Daily planning is an outgrowth of general or unit plan-
ning. The daily plan has two specific aspects to it. 
1. To schedule the day•s activities and 2. The outlining of 
details for the work on each problem of the day. Certain 
considerations have to be given to the specific activities 
and problems which arise in the daily schedule. Stratemeyer 
and Lindsey have enumerated these considerations as being; 
how far along are the individuals on major projects; the 
amount of time needed; the difficulties they may encounter 
and need help with; the skills needed to be taught; time for 
further practice in these skills; and how can these various 
needs in the daily plan best be met? When teachers and pupil 
are continuing work on consecutive days it is felt by 
4, Ibid. P• 246. 
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Strateme7er and L1ndse7 and also by Wingo and scn.rling that 
it is often unnecessary to put into writing the specific 
goals for the next day. This arises from a clear delineation 
of the goals tor the next day's work in an area resulting 
from careful reflection of the work accomplished that day. 
According to many of the leading educational textbook 
authors, no categorical yes or no answer can be given to 
whether daily lesson plans should be written or not. T.ne 
principle of individual differences of teachers must be kept 
in mind when directing a person to write out lesson plans. 
There is a aaall group of teachers who have a so-called 
photographic mind. These few people who are able to tormulatt 
~ a plan in their mind and hold it to its completion do not 
find it necessary to write out daily lesson plans. On the 
other side there are a great many teachers who are able to 
formulate a plan in their mind but in order to carry it 
through to its completion, notations of same kind are 
necessar7. It is for this majority that the authors of educa· 
tional beztbooks suggest written plans. Certain values are 
derived from the written lesson plan. Stratemeyer and Lindse~ 
otter tour major values which result from written plans. 
•First, tor most individuals definite commitment to writing 
induces more specific thinking in advance. Second, and 
closely related to the first point, the written plan brings 
into clearer focus the sequence and continuity of learning 
provided. Third, the written statement provides a point of 
7 
reference for the teacher during teaching, and Fourth, the 
written plan contributes to keeping a record of what happened 
5 
during the day". 
The amount of detail that is to go into a daily lesson 
plan is governed by two aspects. One is the individual who 
is to use the plan and the second is the use to which the 
plan is to be put. At times the various areas in which a 
teacher works may govern the detail of the plan. Whereas 
major ideas may be adequate in one area, more detailed 
memoranda may be needed in another. A measuring device which 
may be used in governing the detail of a daily lesson plan 
may be sta.ted as that Which makes the teacher feel more securE 
in working more effectively with learners. 
Long range plans, block plans, and unit plans can be 
formulated well in advance of the teaching. Such plans may 
be formulated during the summer months or as soon as the 
teacher knows or has had time to study the background of the 
students that are coming the following year. On the other 
hand, it has been the opinion of educators that daily 
planning should not be done until the work of the current 
day is completed. Stratemeyer and Lindsey say that "to-
morrow's plan can only be the result of today•s work if 
attention is to be given to the developing needs of individua s 
and to the particular way in Which the learning situation is 
5. Ibid. PP• 223, 224. 
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unfolding. To anticipate all the situations which may arise 
and to know just how rapidly a group will progress are 
6 
ditticult tor the experienced teacher•. In the light of 
changing circwutancea it is an impossible task to ask a --
teacher to plan tor daily lessons a week in advance. Daily 
lesson plana •de a week in advance can only be an est1mate 
ot What Will be taught and what might happen. This may 
only be a rough approximate ot what the teaCher will need 
to do w1 th the learners. It dail7 lesson plans are •de so 
rar in advance they can only be likened to the block or unit 
plan, a viewahead. 
As there has been no agreement to a categorical •7es• 
or ~o• to whether lesson plans should be written or not, 
there seems to be no agreement as to the torm. to be used in 
planning lessons. ITo author has given a plan which is to be 
used by everyone without deviation. Schorling and Wingo 
suggest that a lesson plan should reflect a teacher's 
personal methods ot working, as long as it results in good 
daily work in the class. On the other side Lindsey and 
Stratemeyer suggest that the pupils and their needs and 
abilities, the goals toward which they should work, and the 
materials to be used, be the essentials ot any lesson plan. 
The point on which there seems to be the highest degree or 
agreement among the authors is that the tor.m used by a teache 
"". 
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is one which he finds is useful for himself. It is remarkable 
that it claily planning is acceptable to teachers that endorse-
menta arising from spectacular or even good results have bot 
been forth coming. An extensive search of the libraries has 
been aade in the quest of teachers• attitudes toward daily 
lesson plans or lesson plans 1D general. Educational texts, 
periodicals ancl related literature were surveyed to no avail. 
The search for •terial written concerning teacher attitudes 
toward daily lesson plans proved fruitless. There has 
apparently, been no .aterial written on this subJect. Is 
this possibly due to a latent opposition or indifference to 
lesson planning on the part of teaCheDs! ~e problea or this 
thesis is to discover by some proceedure the actual attitudes 
and opinions of teachers in the intermediate grades of the 
e~ementarr school toward daily lesson plana. 
10 
CHAPTER II 
PROCEDURE 
11 
During a seminar in elementary education the idea of 
this thesis arose. A great deal of consideration had been 
given to various thesis problems offered by the seminar, but 
the problem of teacher attitudes toward daily lesson plans 
was a problem which had not been attacked before and held a 
greater interest. 
Several approaches toward the problem were proposed 
during the seminar. Strengths and weaknesses in the various 
approaches were pointed out. For example, some were either 
too broad in scope, others were too narrow and specific and 
would not determine the attitudes toward daily written lesson 
plans. The strengths of the various approaches to the problen 
suggested by the seminar to obtain attitudes were incorpo-
rated into one instrument. Out of the incorporation of these 
various strengths arose a questionnaire type of instrument 
which the seminar adjudged would investigate attitudes toward 
daily written lesson plans. The instrwnent in its final form 
contained thirty-one statements concerning daily written 
lesson plans taken from various leading educators, and from 
some of the seminar in education. These thirty-one items 
asked for a certain degree of agreement With each statement. 
Also in the instrument weDe the grade, length of teaching 
service of those teachers responding, and a space provided 
for comments which the individual respondee might wish to 
make concerning daily lesson plans. 
"" -
TEACHER ATTITUDES TOI'IARD DAILY LESSON PLANS 
TO THE TEACHER: The purpose of this check list is to determine teacher attitudes 
toward daily lesson plans. This survey is being limited to teachers in grades 
four, five, and six, and is a Research Project in an Administration Seminar at 
Boston University School of Education. 
·It is simple to do., There are general statements concerning daily lesson plans. 
You are asked to check your degree of agreement with each statement {Agree - Dis-
agree- Undecided). A section at the end of this check·list is provided tor---
your comments concerning daily lesson plans or any of the general statements. 
' _, 
Would it be possible for you to complete this check list in the next two or three 
days"Z Please put it in the envelope, seal, and return to your principal. We are 
not concerned with what you are required to do in your school, but rather, in your 
opinion about these ideas. 
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Agree Disagree Undecided 
1. lesson plan books should be passed in to be checked 
'by" the principal e 0 • 0 & 0 0 0 • 0 0 • 0 •• 0 ••• 0 ••••• 0 •• 0 •••••• 
a. Principals and teachers should hold weekly con-
ferences to discuss daily lesson plans ••••••••••••• 
):.- The commercially published lesson plan book shou'ld 
be roundly condemned because of its confining 
QUality. 0. 0. 0 e •• 0. 0. ~ •• 0 ••••••••••• 0 0 •••••••••••••• 
4<. Daily lesson plans should provide for lecture, 
discussion, and recitation lessons ••••••••••••••••• 
S. Daily lesson planning should be based on getting 
in as many subjects as possible •••••••••••••••••••• 
6. Physical limitations of the school plant influence 
teacher's daily programming •••••••••••••••••••••••• 
7.. Community factors influence the teacher 1 s daily 
progranuning • •••••• 0 0 0 0 • 0 0 0 0 0 • 0 0 0 • 0 •••••• 0 0 e 0 ••••••• 
8. Daily planning requires specific thinking prior to 
teachillg 0 0 0 0 0 o 0 0 G 0 0 0 0 0 G 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
9., Daily planning assures appraisal of teaching aids, 
materials, and activities utilized in the different 
10. 
11. 
12. 
subjects to be taught ••••••••••••.••••••••• ~ ••••••• 
Daily lesson plans, written in a commercial plan-
book, can become a monotonous chore to a teacher ••• 
Preparation is usually done well on a small scale, 
day to day planning, but badly on a longer term 
scale • ... 8 ~ •• o •••••••••• o o • • ••••• o ................ .. 
A teacheres daily preparation usually takes less 
than an hour, unless he is beginning some new 
-
-
-
13 
Agree Disagree Undecided 
lJe Daily preparation for teachli.ng in any form. need not 
take much of the teacher's time •••••••••••••••••••• 
"" 
14. The main purpose for making out daily lesson plans 
''I> 
a, week in advance is, in the event of teacher 
absence a substitute may carry out work alreaqy 
begune e • • o eo o eo e • o o o o • o e • o o • • o o eo • e • e e • o e • • o o o o o o eo 
15. The construction of a daily log at the end of the 
day of material covered, is more beneficial to 
teachersc;and substitutes than advance daily lesson 
plazt,S • •••••••••••• o •••••••••••••••••••••••••••••••• 
16. Teachers should plan their classes so as to have 
as few changes in planning as possible ••••••••••••• 
-
17. Written plans make for a more confident, more 
secure, and a better teacher •••• , ••••••••••••••••••• 
18. Daily planning helps teachers to find better means 
of motivating learning ••••••••••••••••••••••••••••• 
-
19 .. Daily planning is the foundation of evaluating am 
analyzing the results of teaching •••••••••••••••••• 
20. Daily planning results in less wasted effort on 
the part of the teacher, and less groping around 
on the part of the class ••••••••••••••••••••••••••• 
"" 
2:1. The three most important factors of the daily pro-
gram are the teacher, the child, and the equipnent. 
22. The major function of planning is to visualize just 
how the teacher and class are going to proceed ••••• 
aJ. It is unnecessary to outline in writing the specific 
goals for the following day •••••••••••••••••••••••• 
24. A lesson plan is a service tool to help the teacher 
give careful guidarlce •••••••••••••••••••••••••••••• 
as. Planning in advance aids in making intelligent 
ehanges in plans as work proceeds •••••••••••••••••• 
26. Lesson plans are not very important, but planned 
lessons are of great significance •••••••••••••••••• 
2.7. A teacher can obtain the maximum benefit from a 
lesson without reducing the plan to a written form. 
28. Lesson plans should be made according to certain 
spec~tications in order to serve the purposes of 
the supervisor in checking up on the teacher ••••••• 
n 29. Children are capable of assuming responsibility and 
making choices in daily lesson planning •••••••••••• 
14 
Agree Disagree Undecided 
30. Teacher-pupil planning of daily lessons implies 
that preplanning by the teacher is nonessential. 
31. Planning is a skill, which, like a:ny other skill 
develops through practice ••••••••••••••••••••••• 
Please fill in the following blanks. 
Grade 
------
Length of teaching service 
-------
The space below is provided for you to make any further comments concerlling daily 
lesson planning; or to make any comments that you wish on specific item~, or both. 
15 
Upon the completion of the instrument, and the acceptance 
by the seminar, many contacts with various school systems had 
to be made in order to obtain a large enough sampling. One 
County in Massachusetts was selected tor the sampling. 
Letters were sent to the various superintendents of schools 
in this county and they either agreed to assist in this re-
search or refused because ot the work load already. There 
were sixteen school systems contacted within this county. 
They were contacted in the same .anner, by letter. Of the 
sixteen, ten systems replied and were willing to asiist in 
the study of teacher attitudes toward daily lesson plans. 
Sample of letter sent to Superintendents 
Dr. John Doe 
Superintendent of Schools 
Dear Dr. Doe: 
I hope you will want to have your teachers in 
grades four, five, and six, participate in a research 
study which is being carried on in my Elementary School 
Administration Seminar. It is concerned with "Teachers' 
Attitudes Toward Daily Lesson Plans•. A copy of the 
31 item instrument to be used is enclosed. 
Note in the directions to the teachers that it 
says "we are not concerned with what you are required 
to do in your school, but rather, in your opinion about 
these ideas". We are seeking teachers' opinions· ·r.e.th.er 
than specific practices in any school system. 
If you will participate in this study, it will 
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work like this. We would like to have you give us the 
total number of teachers in grades four, five, and six. 
We will package the proper number of envelopes contain-
ing the inquiry forms and mail them to your office to 
be distributed to the schools. Through the principals, 
the sealed envelopes will be returned to your office 
where you will mail them back in a postage paid envelope. 
Although there is no identification on the returns we 
hope each principal will be successful in getting back 
all returns from the teachers, so we can have as close 
to one hundred percent returns as possible. 
I shall be grateful to you and your teachers 
if you find it possible to participate. 
Cordially yours 
Professor of Education. 
17 
The superintendents of the various school systems were 
asked to give the total number of teachers in grades four, 
five and six. From the inforaation received from the various 
superintendents a method of distribution of the instrwaent 
would be established. T.ne primary goal was to obtain the 
highest percent of return ot these instruments from the 
teachers. With this goal in mind it was decid'd that the 
instrUD~ents would be put into individual envelopes, according 
to the number of instruments requested by the superintendent, 
and that amount of instruaents would be packaged and sent to 
the superintendent. The superintendent would in turn dis-
tribute to his principals who would in turn pass them out to 
the teachers in grades four, five, and six. The teachers in 
grades four, five and six, were then asked to complete the 
instrument, place it in the envelope and seal it. 
The method was the same for returning the instrwnents 
as distributing them except that it was done in reverse. 
The teachers were asked to return the sealed instrument tc 
the principal who in turn returned all trom his building to 
the superintendent. The superintendent after gathering all 
the instr~nts placed them in a large manila postage-paid 
envelope and sent them back Co Boston University. 
The procedure or method o~ distributing and collecting 
the instruments proved to be very successful. There were 231 
instrl.lJDents sent in this manner and 195 instruments returned 
18 
for an 84.42% return. It would appear to the writer that 
the high percent of return was due in large part to placing 
the responsibility of distributing and collecting the 
instruments upon the various superintendents who agreed to 
participate in this study. 
19 
CHAPTER III 
Analysis ot Data 
20 
As has been stated in a previous chapter, planning is a 
prerequisite to almost any major undertaking in our life, so 
also, preparation for daily teaching is a major undertaking. 
This requires that specific planning must precede daily 
undertakings as teachers. While in the writer's experience, 
there is general approval of lesson planning by teachers, 
but some teachers have voiced complaints regarding features 
of planning currently being followed. However, these oral 
complaints tend to stay only in. anch a form. The literature 
of several libraries was investigated by the writer and there 
is no evidence that teachers have eEpressed in writing their 
complaints, opinions, or attitudes concerning these theories, 
practices,, form or use of the daily lesson plan as stated by 
educators. It is the purpose therefore, of this thesis to 
determin~ accurately the attitudes and opinions of selected 
teachers in the intermediate grades of elementary school 
toward specific features of daily lesson plans. 
In order to attain the purpose of this thesis it was 
found helpful to devise an instrument, statements by leading 
educational authors which bear on the specific features and 
which would stimulate a response of agreement and disagree-
ment or further comments. A list of thirty-one statements 
was drawn up with a section for general and specific 
2l 
comments, and distributee to teachers in Grades, 4, 5 and 6. 
One county was chosen in which to distribute the instrument. 
All the towns and cities in the county were asked to take 
par,,,but a tew were not able to participate due to projects 
of their own. There was, however, a sufficient number ot 
towns and cities Willing to assist in the investigation to 
obtain a large enough sampling. 
The sampling indicates that teachers in general agree 
With the statements ot educators concerning daily lesson 
plana. Of the thirty-one statements used it was found that 
there was a higher percentage of agreement with 19 while 
there was a higher percentage of disagreement with 12 of the 
statements. 
The groupings that are to be tound iJn the tables in this 
chapter were arrived at through careful planning of analysis 
ot the data received. Large graph paper was taped together 
to tor. one larger work Sheet. T.be work sheet was then 
labeled acr.oss the top according to the number ot years of 
teaching experience and along the side according to agree-
ment and disagreement with each statement. The individual 
instrument was then tabulated, by item response, according 
to the number of years of teaching experience indicated on 
the instrument. 
Upon completing the tabulation of the individual items 
according to years of teaching experience the work sheet 
22 
revealed three shifting patterns. These patterns were 
establiched by the nwaber of teachers agreeing or disagreeing 
with the specific items. 
The first pattern was a cluster of responses to specific 
items of teaChers of one and two years of experience. Tne 
cluster of responses then shifted to other items among 
teachers of three to t en years o! experience. The third 
pattern showed a cluster of re•ponaes shifting, to still otbeJ 
items among teachers with eleven or more years of teaching 
experience. These patterns established by the tabulation of 
data, in the afore mentioned .anner, gave evidence that the 
attitudes toward statements concerning daily lesson plans 
tended to change, to a certain degree, after two years and 
again after 10 years of teaching experience. 
There waa no statement in the instruaent with which all 
the teachers were in full agreement or disagreement. How-
ever, there was a tendency tor teachers of more experience 
to have a more definite opinion or attitude to•ard the items 
on the instrument. 
In the following pages of this analysis of data each 
statement ot the instrwaent is analyzed individually. The 
tables are explained according to the tacts presented by the 
data. There is no attempt to evaluate the individa&l replies 
of the teachers, because ot the lack of evidence to support 
their statements. 
n 
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The individual statement taken from the instrument is 
presented first as a heading to the table. Tables are set up 
so as to represent the various groupings and headings under 
which they could respond. ~e first percentages are tbe total 
percentages computed from the total response to that partic-
ular statement. The second set of percentages are the total 
response of those teachers with one and two years of ex-
perience. The third set of percentages are the total response 
of those teachers with 3 to 10 years of experience and the 
tourth set of percentages are taken from the total response 
ot teachers with eleven or more years of teaching experience. 
Below every table there is an explanation or discussion 
~ pointing up the highlights of the teachers' response to that 
particular item. It has been pointed out in chapter two that 
231 instruments were sent out to teachers and 195 were 
returned tor an 84.42~ return. The percentages of the 
following tables have been broken down into three groupings 
and tabulated in accordance with the 195 instruments that 
were returned. 
I' I 
~F-==~==========================================~===== 
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#1 Leason plan books Should be passed in to be checked by 
the principal 
Agree Disagree Undecided 
All those responding 
to the instruaent 29.23~ 61.03% 7.18~ 
Those with 1 and 2 
years of experience 16.67~ 64.29~ 
Tllose w1 th 3 to 10 
years of experience 35.00~ 56.25~ 
Those with 11 and 
more years of 
experience :Wel4~ 64.38~ 
ll.9o; 
6.2:5~ 
5.48~ 
!O 
ResPOnse 
a.5~ 
--
A conclusion that can be drawn from the above data is 
that teachers do not agree that plan books Should be checked 
by the principal. 
There is a close correlation among the groupings dis-
agreeing with the item than agreeing. There is, however, 
a lower percentage of agreement a.ong novice teachers than 
those with more teaching experience. 
"' #2 
Principals and teachers lh ould 
to discuss daily lesson plans. 
Agree 
All those responding 
3.59~ to instrument 
Those With 1 and 2 
years ot experience 
Those with 3 to 10 
years or experience 
'!'hose with 11 and 
more years or 
experience 
4.76~ 
2:.50~ 
4.11~ 
Disae:ee 
76.41~ 
71.43~ 
73.75~ 
25 
hold weekly conferences 
0 
Undecided ResPonse 
17.95~ 2.05% 
21..43~ 2:.38% 
21.25% 2.50~ 
~eachera, as a whole~ with no regard to the amount of 
their teaching experience disagree that principals and 
teachers anould hold weekly conferences to discuss daily 
lesson plans. 
While the chart shows less than 5% of any grouping agree 
with the item it is important to note that 20% of all those 
responding to the instrument had no opinmon one way or the 
other. 
The teacher with more than ll years or experience tends 
to have a more definite opinion concerning the item. 
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#3 The commercially publianed lesson plan books Should be 
roundly condemned because or its confining quality. 
lfo 
-Asee• Disagree Undecided Response 
All those responding 
to instrumeht 14.87% 6,.65~ 
'!'hose w1 th 1 or S 
years of experience 11.90% 59.5~ 
T.Boae with 3 to 10 
years of experience 13.75% 62.50~ 
Those W1 th 11 and 
more years of 
experience 69.86~ 
23.81% 
1.25~ 
Evidence from the data received tends to support the 
commercially publiShed lesson plan books. More than 60% 
of the teachers disagree that the commercially published 
lesson plan books anould be roundly condemned because of 
their confining quality, while 15% express an opinion that 
they eo have a confining quality to them. 
Again it is important to note that the teachers of more 
experience express a more definite opinion on the item. 
#4 Daily lesson plans Should provide tor lecture, 
discussion, and recitation lessons. 
Agree Disagree Undecided 
All those responding 
to the instruaent 62.56% 20.0~ 
Those w1t)l l9-u14 2 
years eXperience 69.05~ 11.90~ 
Those w1 th ~ to 
10 Jears ot 
experience 56.25% 18.75% 
Those with 11 and -
more years ot 
experience 65.75~ 26.0~% 
14.28% 
20.0~ 
2.74% 
No 
ResPOnse 
5.00~ 
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It m&J be generally concluded trom the above data that 
there is about a 3 to 2 ratio o~ agreement, among teachera, 
t:tiat daily lesson plans should --provide for lecture, dis-
cussion, and recitation lessons. Tbe above table ill~s­
trates a ~eater degree of refinement to this ratio tor 
which the 2 includes those who disagree with, or have no 
opinion about the item. The ratio is 3 to 1 among those 
with definite views. 
Note that the teachers with the greater amount of 
experience express a more definite opinion. 
~ 
~ 
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#5 Dail~ lesson planning Should be based on getting in as: 
aan~ subjects as possible. 
~0 
AEe• DiS&£•• Undecided Re'SEonse 
All those responding 
75.~0~ to the instruaent 16.92~ 3.59~ 1.59~ 
Those with 1 and a 
years of 
14.28. 73.81-· 7.14~ experience 4.76~ 
Those with 3 to 
10 years of 
18.75~ 75.00~ s.so-: ~.75~ experience 
Those with 11 and 
more ~ears ot 
experience 16.44~ 78.0~ 2.74~ 2..74~ 
The data on this table indicates that both novice and 
senior teachers disagree that d~ily lesson plans should be 
baaed on getting in as man~ sUbjects as possible •. There is 
a close correlation of the ~·e groupings as to their degree 
ot agreement, disagreement, or having no opinion. 
"" 
#6 Physical limitations ot the school plant influence 
teacher's daily programming. 
Agree Disagree Undecided 
All those responding 
to the instruaent 63.59% 18.97% 25.13% 
Those with 1 and 2. 
7eara ot 
61.9~ 11.9~ experience 26.20. 
Those with 3 to 
10 7eara ot 
72.5~ 11.25~ experience 15~0~ 
Those with 11 and 
more years ot 
experience 54.79~ 31.51. 8.22~ 
!.2. Response 
---
1.25% 
5.48~ 
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There tends to be a general agreement that the physical 
plant does intluence teacher's dail7 programming. The only 
close correlation that can be drawn from the data is between 
the 1 - 2 year and 3 - 10 7ear experience groups on their 
disagreement With this statement. The responses are scattered 
concerning this statement but there is a decrease in the 
percentage ot undecided responses as the experience increases. 
#7 CoJM,,ni t7 factors influence the teacher's dail7 
progralllD11.ng. 
30 
~0 
Agree Disallee Undecided Response 
All those responding 
to the instruaent 62.56~ 25.13~ 8.72~ 3.59~ 
Those w1 th 1 and 
2 7ears of' 
experience 
Those •ith 3 to 
10 7ears of' 
experience 
Those W1 th 11 and 
aore 7ears ol 
experience 
11.90~ 4.76~ 
71_. 23~ 19 .18~ 4all~ 
It can be deduced from the above data that communit7 
factors do influence the teacher's daily programming. This 
is an up and down ladder response. By this it ia meant that 
the degree of' agree.ent with the statement increases accord-
ing to experience while the degree of' disagreement decreases 
according to experience. Alao the percent of' undecided 
decreases in relation to the increase 1n experience. 
IB Daily planning requires specific thinking prior to 
teaching. 
3.1! 
0 
Agree Dis!Jree Undecided Rei[onse 
All those responding 
to the instrument 88.21% 1.5.~ 8.72~ 1.5t~ 
Those with 1 and 2 
years ot 
83.33~ L38~ 9.5~ experience 
Those with 3 to 
10 7ears ot 
SZ.75% 2.50~ 13.75~ experience 
---
Those w1 th 11 and 
more 7ears ot 
experience 95.89~ oo.oo 
The above data reveal·: that there is almost a complete 
agreement with the statement, dail7 planning requires 
specific thinking prior to teaching, regardless of the amount 
ot teaching experience. 
#9 Dail7 planning assures appraisal of teaching aids, 
materials, and activities utilized 1n the different subjects 
to be taught. 
0 
Agree Disagree Undecided Reaponse 
All those responding 
to the instrument 72.8~ 18.46. 6.15~ 2.56~ 
Those w1 th 1 and a 
7ears ot 
experience 61.9~ 26.2~ 
Those w:t th 3 to 
10 7eara of 
experience 70.00~ 18.75~ 
Those with 11 and 
more 7ears of 
experience 52.05~ 43.84~ 
7.50% 
There is evidence from the data received to say that 
teachers generally agree that dail7 planning assures 
appraisal of teaching aids, materials and activities utilized 
in the different subjects to be taught, but it can be further 
said that there is a high degree of disagreement among the 
teachers of the 11 and more years of experience. The highest 
degree of agreement with the statement rests with those ot 
3 to 10-,..ears ot experience. 
~ 
#10 Daily lesson plana, written in a commercial planbook, 
can become a monotonous chore to a teacher. 
!!. 
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- Agree Disagree Undecided 
All those responding 
Response 
to the instrument 35.9~ 52.82% 8.72% 
Those with 1 and a: 
years ot 
experience 42.86~ 45.24~ 
Those with I to 
10 years ot 
36.25~ 55.00% experience 7.50% 1.25~ 
Those with 11 and 
aore years ot 
experience 30.14~ 54.'19~ 9e59~ 
More than half of all the teachers responding to the 
statement do not agree that daily lesson plans, written in a 
cowaercial planbook, can became a aonotonous chore to a 
teacher. The data reveal; that there is a. high degree of 
a~eement with the statement among the novice teachers, but 
the agreement decreases greatly with the increase of 
experience of teachers; while the degree of disagreement with 
the statement increases With the increase of teaching 
experience. 
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Ill Preparation is Q&ually done well on a amall scale, day 
to day planning, but badly 
All those responding 
to the instrument 
!hose with 1 and a 
years ot 
experience 
Those with 3 to 
10 years ot 
experience 
Thoee with :tl and 
more years ot 
experience 
A pee 
42.56~ 
33.33~ 
on a longer term scala • 
Jo 
Disagree Undecided ResPOnse 
42.56~ 9.74% 5.13% 
45.~, 14 .2.~ 7.14% 
13.75% 
There is an exact percentage ot agreement and disagree-
ment among all those responding to the 1Datruaent w1 th the 
statement, preparation is usually done well on a small scale 
day to day planning, but badly on a longer term scale. It is 
evident trom the data received that there is a greater degree 
ot disagreement among the novice teachers while the teachers 
~th more experience have higher than a 50% agreement with 
the statement. The percentage ot agreement tends to increase 
~long with the increase in the experience ot teachers. This 
lis the obly i tea ia the instr·wnn t 1D llbich there was an 
•xact percentage ot agreement and disagreement. 
#12 A teacher's daily preparation usually takes less than 
an hour unless he is b•ginni.ng some new type of work. 
llo 
Asree Diaasree Undecided Reponse 
All those res~onding 
to the instrument •1.54~ •3.08~ 7.69~ 7.69% 
Those W1 th 1 and a 
years ot 
experience 38.10% 35.71% 
Those w1 th 3 to 
10 years of 
experience 37.50~ ,7.50~ 
Those w1 th 11 and 
aore 7ear s ot 
experience 47.95~ 42.47~ 
9.52~ 
8.75~ 
5.48~ 
The data above reveal;·' that there is a greater percent-
age ot dla~greeaent though less than ~~With the statement, 
a teache~ daily preparation usually takes less than an hour 
unless he is beginning some new type of work. llurtheza 
analysis ot the data gives a different picture when looking 
at the l to 2 years of experience group and the 11 and more 
years of experience gro.up. These groups reveal a higher 
degree of agreement than disagreement 1hile the 3 to 10 
years of experience group reveals a 1~ higher degree of 
disagreement than agreement. The percent of undecided and 
no response to the itemdecreases as the experience of the 
teachers increase. 
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#13 Daily preparation tor teaching in any form need not 
take m~ch or the teachers time. 
Agree Disagree Undecided 
All those responding 
to the instrument 9 1 74~ 77.44% 
Those w1 th l;· and 2 
years or 
experience 16.67~ 59.52,% 
Those With 3 to 
10 years of 
experience 7.50% 78.75% 
Those with 11 and 
more years or 
experience 8.22% 86.3~ 
7.69% 
16.67% 
7.50% 
2.74% 
Bo 
ResPOiise 
According to the above data it can be said generally 
that teachers do not agree that dail7 preparation for teach-
ing in any form need not take much or the teacher's time. 
The percentage or disagreement increases with the increase in 
ezperience of teachebs while the percent of agreement, un-
decided and no response to the item decreases with the 
increase in teacher experience. 
II 
#14 The main purpose tor making out dail7 lesson plans a 
week in advance is, in the event ot teacher absence a 
substitute may carry out work already begun. 
Agree Disagree Undecided ResiPnse 
All those responding 
to the instrument 47.69~ ~9.49~ 7.18% 5.64~ 
Those w1 th 1 and 2 
years of experience so.~ 35.71• 9.52~ 4.76~ 
Those with 3 to 
10 years ot 
experience 
Those with 11 md 
more years ot 
experience 
8.75% 
4.11~ 
There seems to be no correlation of responses according 
to experience although overall there is agreater degree of 
agreement with the.statement; the aain purpose for making 
out daily lesson pl&Ds a week 1D advance is, in the event 
of teacher absence, a substitute may carry out work already 
begun. Among the teachers in the 3 to 10 year experience 
group there is a greater degree ot disagreement by 20~, 
whereas the 1 to 2 year experience group has a 15~ higher 
degree ot agreement and the 11 and more years of experience 
group has a 30~ higher degree ot agreement than disagreement. 
#15 The construction or a daily log at the end of the day 
ot material covered- ia more beneficial to teachers and 
substitutes than advance daily lesson plans. 
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:m:o 
Agre~ Disagree Undecided Res20Dse 
All those responding 
to the instrwaent 16.67- 43.59~ sz.oa~ 6.67% 
Those with 1 and a 
yea!'"a ot 
experience 30.95% 23.81~ 
Those with 3 to 
10 years ot 
experience 2Ze75% 50e00 •. 
Those with 11 and 
aol'"e years ot 
experience 
35.71% 
The above data indicate:,, that overall there ia a greater 
percentage of teachers Who dia&gl'"ee with the statement, the 
construction ot a daily log at the end of the day of .material 
covered, is more benericial to teachers and substitutes than 
advance daily lesson plans. !he bl'"e&k down of the data 
indicates thoae with 1 and 2 years experience have a higher 
percentage agreeing with the statement while those in the 
other two groupings of more experience, have a higher percent 
ot disagreeMnt. There is, however, an unusually high per• 
cent of teachers having no definite opinion concerning this 
ite-. 
'"' 
3Q 
#16 Teachers should plan their classes so as to have aa 
tew changes in planning as possible. 
Agree Disagree Undecided 
All those responding 
to the instruunt 49.23.. 36.92~ 9.23~, 
Those w1 th l. and a 
7ears ot 
experience 38.10% 47.&2-; 
Those with 3 to 
1.0 years ot 
e.xperiaee 43.75~: .. o.o~ 
!hose with 11 and 
aore years of 
experience 61.64~ 27 •• ~ a.s2 ~ 
Ho 
ReaPOiise 
According to all the teachers responding to this item, 
the greater percent agree with the statement, teachers should 
plan their classea so as to have as tew changes in planning 
aa possible. ~e break-down ot data shows that those teachers 
1fith 1 and 2. years ot experience have a higher percentage 
of disagreement with the state .. nt, while the other two 
experience groupings indicate a higher percentage of agree• 
aent. Shown by the data, there is an increase in agreement 
according to the increase in experience. 
1/?17 Written plans make tor a more confident, more secure, 
and a better teacher. 
No 
Agree Disagree Undecided Response 
All those responding 
to the instruction 69.23~ 15.38~ 9.74~ 5.64~ 
Those w1 th 1 and I. 
7•ara of' 
ezperience so.oo~ sz.al~ 
i'hoae w1 th 3 to 
10 7ears ot 
experience 70.0~ 12.50~ 
Those w1 th 11 and 
more 7ears of' 
experience 79.45~ 1$.7~ 
7.5~ 
It may be adjudged from the evidence of the data that 
teachers generall7 agree that written plana .ake tor a more 
confident, more secure, and a better teacher. The degree 
with which teachers agree with this statement increases 
with the increase in experience of the teacher. Note that 
there is almost 3~ more teachers in the 11 and more years 
or experience group that agree with the statement, than thePe 
•~• in the l and 2 year experience group. The general trend 
ot the inatruaent appears in this item, namely that the more 
experienced teachers sead to have & more definite opinAon. 
#18 Daily planning helps teachers to find better means of 
motivating lea~ning. 
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]'o 
Agree Disagree Undecided Rei;Ponae 
All those responding 
to the instrwaent 66.15~ 18.97~ 
Those with 1 and 2 
years of 
experience 54.76~ 26.20'/o 
Those w1 th 3 to 
10 ,-ears of 
experience so.oo% 20.00% 1S.75% 1~25% 
----------------------------------------------------------~ 
!hose with 11 and 
more years of 
experience 4.11% 2.74'/o 
It may be concluded rroa the present data that teachers 
generally agree with the statement, daily planning helps 
teachers to find better means of motivating learning. In 
this item there is the stepladder ettect, that is the degree 
of agreement increases with the increase in teacher experience 
while the degree ot disagreement With the statement decreases 
with the increase in experience. A noticeable ditference·ot 
SS% is seen in the 1 and 2 years ot experience group and the 
11 and more years ot experience group, painting up the more I 
positive response of the experienced teacher. 
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/119 Daily planning is the foundation ot evaluating and 
analyzing the results ot teaching. 
No 
Agree Disagree Undecided ResPOnse 
All those responding 
56.41~ 2.6.67'/o to the inatrwaent 11.99'/o s·.1~~ 
Those with 1 and 2: 
years ot 
47.6. 30.95'/o 16.67~ 4.76'/o experience 
Those with 3 to 
10 years ot 
57.5~ 28.75'/o lO.OOfo 3.75~ experience 
Those with 11 and 
more years ot 
experience 60.27'/o 21.92'/o 10.56'/o s.ss~ 
Teachers generally do agree, although to a lesser degree 
that daily planning is the foundation of evaluating and 
analyzing the results ot teaching. In this item, along with 
others in the instrument, the degree ot agreement increases 
w1 th the increase 1n experience and the degree ot disagree-
ment decreases with the lesser experience ot the teacher. 
There appears to be a close correlation ot positive responses 
ot the 3 to 10 and the 11 and more years ot experience 
grouping•'• 
~ 
"" 
A!'. 
#20 Daily planning results in leas wasted effort on the 
part of the teacher, and lesa groping around on the part of 
the class. 
Agree Diaavee Undecided 
J!O 
ResPOnse 
All those responding 
to the instruaent '77.95~ 11.79~ 5.64% 4.6~ 
Those with 1 and a 
years of 
experience 71.43% 16.67% 4.76~ 7.14~ 
Those with 3 to 
10 years of 
ao.o~ 8.75% experience 6.25% s.o~ 
Those with 11 and 
more years of 
experience 79.45j 12.33~ 5.48% 2.74% 
It can be readily seen from the above data that 
teachers do agree with the statement, daily planning results 
1n less wasted effort on the part of the teacher, and leas 
groping around on the part of the claaa. This item yields 
close to a 90~ positive response for all groupings. The 
novice teachers have a lesser degree of agreement and a 
higher degree of disagreement than the more exPerienced 
teachers. 
#21 The three most important factors of the dail~ program 
are the teacher, the child and the equipment. 
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lo 
Agree Diaasree Undecided Response 
All those responding 
to the instrument 73.33~ 15.90~ 7.1~ 3.59~ 
Those 11'1 th 1 and 1: 
7ears of 
experience 66.67~ 23.81~ 
!'hose w1 th 3 to 
10 7ears of 
experience 75.0~ 12.1~ 
!'hose 11'1 th 11 and 
more ~ears of 
experience 75.14:~ 15.07~ 
4:.76~ 
10.00~ a. so~ 
Teachers generally do agree, as evidenced by the above 
data, with the statement that the three most important factor• 
of the daily program are the teacher, the child and the 
equipant. There is an increase 1n agreement with the 
statement as there is an increa .. 1a experience but, in this 
item, decrease does not follow that pattern as set before. 
!'here is a larger pereentage of undecided or no response to 
the item among the 3 to 10 years of experience grouping. 
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#22 The major function of planning is to visualize just how 
the teacher and class are going to proceed. 
Agree Disagree Undecided 
All those responding 
to the tnstru.ent 72.31~ 15.3~ 8.21~ 
Those with 1 and a 
years of 
66.67f, 19.05~ experience 
Those with 3 to 
10 years ot 
71.26~ 20.00~ experience 
Those with 11 and 
more years ot 
experience 76.71~ a.2. 
No 
-Response 
4.76~ 
It is evident from the above data that it can be 
generally said that teachers do agree that the major fQDction 
of planning is to visualize just how the teacher and class 
are going to proceed. -In this item, along with others ot the 
instrument, there is an increase of approximately 5% in 
agreement with the statement tor each grouping according to 
experience ot teachers. This does not hold true for the 
decrease in percent of disagreement with the item. 
#23 It is unnecessary to outline in writing the specific 
goals for the folloWing day. 
46 
lo 
Agree Disagree Undecided Reaponae 
All those responding 
to the instrumant ·52.8~ 29.23~ 12.8~ 5.13~ 
Those With 1 and 2 
years ot 
experience 47.6~ 33.33~ 
Those w1 th 3 to 
10 years of 
experience 46.25~ 38.75~ 
Those w1 th 11 and 
more years of 
experience 63.01~ 16.44~ 
14.28~ 
11.25~ 
13.70~ 6.85~ 
From the above data it is evident that a little more 
than 5~ of all the teachers responding to the instrument 
agree that it is unnecessary to outline in writing the specifjc 
goals for the fellowing day. The only close correlation ot 
positive responses that can be seen is the percent of agree-
ment between the 1 and 2 years of experience and 3 to 10 
years of experience groups. The 11 and more years of ex-
perience group shows about a 16~ higher degree of agreement. 
#24 A lesson plan is a service tool to h•lp the teacher 
give careful guidance. 
47 
No 
Agree Disagree Undecided Resp;nae 
All those responding 
to the instruction 79.49~ 11.79% 6.15~ 2.56~ 
Those with 1 and 2 
, years ot 
69.05~ 16.17%-, experience 4.76~ 
Those with 3 to 
10 years ot 
72.50~ 17.5~ experience 
Those w1 th 11 and 
aore years of 
experience 93.15~ 2.74~ 
---
The data above illustrate::; that approximately 80% of 
all the teachers responding to the instrument agree that a 
lesson plan is a service tool to help the teacher give care-
tul guidance. Tnere is about an 11~ per grouping increase 
in agreement with the it••• Kore than 95 percent of all the 
teachers with 11 or. more years of teaching experience gave 
a positive response to the item. The onlJ close correlation 
in percentage is the degree ot disagreement between the 1 and 
2 and the 3 to 10 years or .aperience groups. 
#25 Planning in advance aids in making intelligent changes 
in plana as work proceeds. 
0 
Agree Disagree Undecided ResPOnse 
All those responding 
7.69~ 6.67~ 2.05:' to the instruction 83.59~ 
Those with 1 and 2 
years of 
71,.4:3~ 9.5~ 14.~ 4.76% eaperience 
Those with 3 to 
10 years of 
78.75~ 12.50~ 6.25~ experience 
Those with 11 and 
more years of 
experience 95.89~ 1.37~ I 2.74% 
---
There is evidence from the above data to prove a high 
degree ot agreement with the statement, planning in advance 
aida in making intelligent changes in plans as work proceeds. 
The degree or agreement increases with the increase in the 
eaperience or teachers. There is no real close correlation 
that can be seen in the percentages or the above data. The 
data indicate~ an increase in positive responses as the 
experience ot the teacher increases. 
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#26 Lesson plana are not very iBPortant, but planned lessons 
are of great significance. 
No 
Agree Disagree Undecided ResPOnse 
All those responding 
to the instruaent 70.26~ 17.0:Q5~ 8.7~ a.oa~ 
Those w1 th 1 and Z: 
years ot 
experience 64.29~ . 19.0~ 
Those With 3 to 
10 years or 
62.5~ 22.50~ 12.5~ 2.50~ experience 
Those w1 th 11· and 
more years or 
experience 82.19~ 12.33% 4.11~ 1.37~ 
There ia a high enough percentage, as ahown in th• above 
data, to say generally teachers are 1D agreement with the 
statement, lesson plana are not very important, but planned 
lessons are of great aigniticance. There is a alight drop 
in the percentage of agreement and a alight rise in the 
percentage of disagreement aaong the 3 to 10 years ot 
experience group while there is an increase of about 19% of 
the 11 or more years of experience group over the 1 and 2 
years ot experience group. Io close correlation of any group, 
agreeing or disagreeing, can be drawn from the present data. 
#27 A teacher can obtain the maximum benefit from a lesson 
wi thou.t reducing the plan to a written form. 
0 
Agree Disagree Undecided Respanse 
All those responding 
to the instruaent 44.6~ 35.90~ 12.31~ 7.1~ 
Those with 1 and 2 
years. of' 
experience 40.47~ 35.71~ 
Those w1 th 3 to 
10 years of 
experience 33.75~ 45.00% 
Those with 11 and 
more years of 
experience sa.9~ 26.03~ 
7.14~ 
16.25% s.oQ% 
An over-all look at the above data shows that a higher 
percentage of all the teachers responding to the instrument 
agree that a teacher can obtain the •ximWD benefit f'rom a 
lesson witheu.t reducing the plan to a written form. Yet, 
this percent is only about 44~ of' those responding. A 
correlation c an be seen between the percentage of' the 3 to 10 
years of' experience group disagreeing and the percentage of' 
agreement of' all those responding to the instrument. There 
is only .38 of a percent difference. 
#28 Leason plans should be made according to certain 
specifications in order to serve the purpose of the 
supervisor in checking up on the teacher. 
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!!O 
Agree Disagree Undecided Reaponse 
All those responding 
to the instrument 18.97% 68.7~ 8.72% 3.59% 
Those With l and 2 
Je&ra of 
23.81$ 14.29% . experience 
Those With 3 to 
10 7ears of 
m..as~ 68.75% experience 
Those with 11 and 
more 7ear s of 
experience 13.7~ 71.23% 
7.14% 4.76% 
7.5Q% 
It is evident from the above data that a high percentage 
ot all those teachers who responded to the instrument dis• 
agree with the statement, lesson plans &hould be made accord-
ing to certain specifications in order to serve the purpose 
of the supervisor in checking up on the teacher. Here in 
the data is found again the ladder ettect. While the per-
eentage ot disagreement increases with the increase in 
teaching experience, the percent ot agreement with the item 
decreases in e~rience. 
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#29 Children are capable of assuming responsibility and 
making choices in daily lesson planning. 
0 
Agree Disagree Undecided Re~~nse 
All those responding 
to the instrument 22.5~ 60.0~ 14.87~ 2:.56~ 
Those with 1 and 2 
years of 
experience 40.47~ 42.86% 
choices in daily lesson planning. Those teachers who had 
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1 and 2 years of experience were somewhat divided as to their 
opinion concerning this statement. There was only 2.39~ 
, more diaagreeing rather than agreeing with the statement. 
There is, however, a greater disagreement among the more 
experienced teachers. Again the percentage of disagreement 
increases with experience and the percentage of agreement 
decreases with teaching experience. 
I 
lj 
,, 
II 
I 
II 
#30 Teacher-pupil plannipg or daily lessons implies that 
preplanning by the teacher is nonessential. 
53 
0 
Agree Disagree Undecided Rei;Ponse 
All those responding 
to the instrument 3.08~ 87.1~ 4.62~ 5.13% 
Those w1 th 1 and 2~ 
years ot 
experience --- 76.20~ 
Those w1 th 3 to 
10 ,-ears ot 
experience 7.50~ 85.00% 
Those w1 th 11 and 
more years of 
experience --- 95 .• 89% 
11.9~ 11.90% 
3.75% 
From the above data it can be said that teachers 
disagree that teaeher-pupil planning of daily lessons implies 
that preplanning by the teacher is nonessential. The percent 
or agreement is extremely low on this statement becau .. only 
7t percent of the 3 to 10 years ot experience group agreed 
with the statement. A~ost 10 percent of those responding 
bad no opinion one way or the other. The percentage ot"no 
··'~•O.Plal•" answers decreases with experience while the percent-
age ot disagreement increases with teacher experience. 
#31 Planning is a skill, which, like any other skill 
develops through practice. 
No 
Agr:ee Disagree Undecided Response 
All those responding 
to the instrument 
Those with 1 and 2 
years or 
experience 
Those with 3 to 10 
years of experience 
!bose with 11 and 
more years or 
experience 
88.21~ 5.13>C s.s;~ 3.oa% 
78.57% 2.~~ 11.90% 7.14% 
.87.5~ 8.75~ 1.25% 2.50~ 
94..52% 
It is e~ident from the above data that teachers for the 
most part agree that planning is a skill, which, like any 
other skill develops through practice. This table yields the 
highest percent of agreement and the lowest percent of dis-
agreement and "no opinion" responses of any item on the 
instrument. Again the percent of agreement increases along 
with the increase in teacher experience. The only correlatiol 
that can be drawn is between the percent of disagreement of 
those groupings of teachers with 1 and 2 and 11 and more 
years or experience. 
"" 
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General & Specific Comments 
General S;eeci.f'ic Total G & S Co-.nts 
All those responding 
32.8~ 18.46~ 51.28~ to the instrument 
Those with 1 and 2 
,-ears ot experience 19.05~ 9.52% 28.57~ 
Those with 3 to 10 
,-ears ot experience 21.25~ 3.75~ 25.00~ 
Those with 11 or 
:more ,-ears of 
experience 15.07:' 32.88~ 47.95~ 
Thia table is drawn from the last section or the 
instrument wh•re the respondee is asked to make any further 
COJIIlehts concerning daily leason plans, or coJIDD8nts on any 
specific item in the lnstruaent. 
The tel'Jil •genebal• in the above table refer• to the 
comments made concerning daily lessen plans. The term 
•apecitic•· refers to the co..-nta made concerning specific 
items in the instrument. The table .ay be read in this 
•nner: 32.8~ of all those responding to the instrument 
made a general cOJIDilent, 19.05~ ot those teachers w1 th 1 and 
2~ years of experience made a general co .. ent, 21.25% of' 
those teachers with 3 to 10 years of experience made a 
general comment, and 15.07~ of those teachers with 11 or 
more years ot experience made a ca..ent. The section headed 
•specific• may be read as: 18.46~ of all those responding 
made a comment about a specific item on the instrument. 
5B 
The breakdown of specific co ... nts in relation to experience 
groupings is not significant since their comments looked to 
differing items. 
The section of the table labeled •Tota~ G & S Comments• 
is the total percentage of general and specific comments 
made b7 all the teache»s responding to the instruaent. 
The general and specific comments made b7 the responding 
teachers may be found in the Appe•4ix. 
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Planning is a most essential part of a successful life. 
It usually takes two forms, either general or specific, and to 
those who are engaged in complex work with many responsibilitiel 
planning must be carefully done. It is possible for people 
engaged in very menial tasks to get along on very little or no 
planning at all. But teaching bas little or no resemblance to 
menial work. Poor planning can be devastating. Yet probably 
in no other profession are there so many leaders variously 
suggesting how planning ought to be done and in what it should I 
consist. With all these suggestions there are apt to be 
various attitudes and opinions toward them on the part of 
teachers to whom they are addressed. Yet no where has the 
~iter been able to find, through research, the expression of 
teachers' opinions toward the suggestions of educational leaders 
concerning lesson plans other than in the media of oral 
conversation. 
It was the purpose of this thesis to have teachers express 
their attitudes and opinions toward lesson plana in some other 
form. A research instr~ent was constructed where teachers 
could express their thoughts concerning suggestions. about 
lesson planning, made by leading educational textbook authors. 
There have been so many suggestions made and so many forms 
of lesson planning, and for such a wide range of tesohing 
levels that it was impractical to devise an instrument to be 
all inclusive. It was necessary to place certain limitations 
upon the instrument. These limitations were: 
I. 
I' ! 
I 
I 
I 
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~ (1) The number of statements would be limited to about 30 and 
'I 
a section for further comments would be provided for anyone to 
express himself concerning any specific item on the instrument 
or daily lesson planning in general. 
(2) The statements would concern themselves only with daily 
lesson plans, and 
(3) The sampling for the investigation would be limited to 
teachers of the intermediate grades in eleme~tary schoo~of 
one county in Massachusetts. 
The instruments were sent to all the cities and towns in 
II 
'II Worcester County in Jlassachusetts whose superintendents agreed 
'I 
, I 
I 
to cooperate in the study. Of the 231 instruments sent out, 
195 or 84.42 percent were returned. The 195 instruments were 
the basis for computation of percentage of response on all 
tables. 
The analysis of the data received revealed teachers were 
not in complete agreement or disagreement with any of the 31 
items on the instrument. Of the thirty-one statements used, 
it was found that one item had an equal total response as to 
agreement and disagreement. Nineteen had a higher percentage 
of agreement which ranged from 88.21~ to 44.62~ on a single 
item, while eleven of the items had a higher percentage of 
disagreement which ranged from 87.18% to 43.08% on a single 
item. The following summary tables do not appear in the same 
order as they did on the original instrument. The items are 
II 
I 
I 
II 
11 
II 
I 
I 
set up from highest to lowest percentage or agreement and 
highest to lowest percentage or disagreement. Each table also 
reveals the degree or agreement and disagreement according to 
the teaching experience of the teachers. 
'I 
II 
#33 A Summary Table in Rank Order of Agreement 
Statement 
revealing 
a higher 
total 
percentage 
or agreement 
1. Baily 
planning 
requires 
specific 
thinking 
prior to 
teaching 
2. Planning 
All those 
responding 
to the 
instrument 
is a skill 
which, like 
any other 
skill, 
develops 
throu.gh 
practice (31) 88.21~ 
3. Planning in 
advance aids 
in -.king 
intelligent 
change• in 
Those with 
1 and 2 
years of 
experience 
78.57% 
plans as work 
proceeds ( 25) 83.59% 
4. A lesson plan 
is a service 
tool to help 
the teacher 
give careful 
guidanc• ( 14) 69.05:.( 
Those with 
3 to 10 
years of 
experience 
87.50% 
Those_with 
11 or more 
years of 
experience 
95.89~ 
94.5~ 
6 
* The figure refers to the number of the original item in the 
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Statement 
revealing 
a higher 
total 
percentage 
of agreement 
All those 
responding 
to the 
instrument 
9. Lesson Plans 
are not very 
important, 
but planned 
lessons are of 
great 
significance 
(26) 70.26~ 
10. Written plans 
make for a 
more confident, 
more secure, 
and a better 
teacher (17) 69.23~ 
11. Daily planning 
helps teachers 
to find better 
means of 
motivating 
learning (18) 66.15% 
12. Physical 
limitations 
of the school 
plant 
influence 
teacher's dail'1 
programming (6 63.59% 
13. Daily lesson 
plans should 
provide for 
lecture, 
discussion, 
and recitation 
Those with 
1 and a 
years of 
experience 
64.29~ 
5o.oo% 
54.76~ 
61.90~ 
lessons {4) 62.56% 69.05% 
Those with 
3 to 10 
years of 
experience 
62.50% 
70.00~ 
60.00~ 
72.50% 
56.25% 
Those with 
11 or more 
years of 
experience 
82.19% 
79.45% 
79.45% 
54.79% 
65.75% 
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Statement 
revealing 
a higher 
total 
percentage 
of agreement 
All those 
responding 
to the 
instrWD8nt 
14. Community 
factors 
influence 
the teacher's 
daily 
programmin, (7 62.56% 
15. Daily planning 
is the 
foundation or 
evaluating 
and analyzing 
the results 
ot teachin' (19 56.41~ 
16. It is 
unnecessary 
to outline 
in writing 
the specific 
goals tor 
the following 
52.82~ day (23) 
17. Teachers 
should plan 
their clasaea 
so as to have 
,astew changes 
in planning 
as possible 
(16) 49.23~ 
Those with 
1 and Z 
years or 
experience 
45.24% 
47.62% 
47.62~ 
41-38.1~ 
Those with 
3 to 10 
years of 
experience 
63.75% 
57.50% 
46.25% 
43.75% 
Those with 
11 or more 
years of 
experience 
71.23:' 
60.27~ 
63.01% 
61.64% 
* A higher percentage of teachers of this particular group 
disagreed With this particular statement. 
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Statement 
revealing 
a higher 
total 
percentage 
of agree!lent 
All those 
responding 
to the 
instrument 
18. The •in 
purpose 
tor making 
out daily 
lesson plans 
a week in 
advance is, 
in the event 
of teacher 
absence a 
substitute 
•Y carry 
out work 
already 
begun (14) 47.69~ 
19. A teacher 
can obtain 
the maximum 
benefit 
:t'rom a 
lesson 
without 
reducing the 
plan to a 
written form 
(27) 44.6~ 
Those with 
1 and 2: 
years or 
experience 
5o.o~ 
40.47~ 
Those with 
3 to 10 
years or 
experience 
*36.2:5~ 
*33.75~ 
Those with 
11 or more 
years of 
experience 
58.9~ 
58.90~ 
65 
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*A higher percentage of teachers of this particular group :
1
J 
disagreed with this particular statement. 
I 
I 
II 
* The figure refers to the number ot the original item in the 
instrument. 
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Statement 
revealing 
a higher 
total 
percentage 
All those 
re s.ponding 
to the 
instrument 
of Disagreement 
4. Daily lesson 
planning should 
be based on 
getting in as 
many subjects 
as possible 
(5) 75.90~ 
5. Lesson plans 
should be 
made according 
to certain 
specifications 
in order to 
serve the 
purpose of the 
supervisor in 
checking up on 
the teacher 
(28) 68.7~ 
6. The commercially 
published lesson 
plan books should 
be roundly 
condensed 
because of its 
confining 
64.65% quality (3) 
7. Lesson plan 
books should 
be passed in 
to be checked 
by the 
principal (1) 61.03~ 
Those with 
1 and a 
years of 
experience 
73.81~ 
64.29~ 
59.52% 
64.29~ 
Those with 
3 to 10 
years of 
experience 
75.00~ 
68.75~ 
62.50% 
56.2.5~ 
67 
Those with 
11 or more 
years of 
experience 
7a.oe~ 
71.23~ 
69.86~ 
64.38% 
II 
I 
11 
I 
68 
., 
Statement All those Those with Those with Those with 
,j revealing responding 1 and 2 3 to 10 11 or more 
a higher to the years ot years ot years ot il 
total instrument experience experience experience II I 
percentage I 
I 
of Disagreement 
I 
a. Children are I' 
capable or 
I assuming 
responsibility 
and making 
choices in 
daily lesson 
planning ( 29 ) so.oo~ 42.66~ 61.25~ 68.49~ 
9. Daily le sa on 
II 
plana, written 
in a commercial 
planb ook can 
become a 
I monotonous ~ chore to a teacher (10) 52.8~ 45.24~ 55.oQ% 54.49% 
,I 
o. The construction I 
of a daily log 
at the end ot 
the day ot 
material covered, I 
is more beneficial II to teachers and 
substitutes than 
11 advance daily 
43.59% •23.81~ 5o.oo~ 47.95% lesson plans ( 15) 
1. A teachers daily 
preparation 
usually takes 
less than an 
hour, unless he 
is beginning 
some new type 
of work (12) 43.08% §35.71% 47.50% 42.47% 
* A higher percentage of teachers of this particular group 
agree with this particular statement. 
~ 
----
!I 
Item eleven •Preparation is usually done well on a small 
II 
I' 
6911 I 
II ,, 
!I 
j: 
scale, da7 to da7 planning, but badly on a longer term scale• • !I 
il found 42.56 percent in agreement and 42.56 percent in disagree- II 
'I !, 
.ent, with the distribution or agreement and disagreement 
according to the experience or teaching as follows: 
Asree Disasree 
Those with 1 and 2. years or experience 33.33~ 45.24~ 
Those With 3 to 10 7ears or experience 38.75~ 40.0~ 
Those w1 th 11 or more years or experience 52.05" 43.84% 
I' 
I 
II 
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It has long been a theory that teacher attitudes and 
opinions, toward various educational principles, change as they , 
increase in experience. As to when in the teacher•s experience 
this change usually takes .place, there are varying opinions 
among educators. This information, although not sought by the 
i 
II 
II 
I 
I 
I 
instrument was revealed as a by-product through the analysis of Ill 
data. While analyz-ing individual items on a worksheet, it was il 
·evident that, in many items, there was a shifting pattern of !1 
I 
I 
I 
responses that were established by the correlation of teachers 
agreeing or disagreeing with the individual statements accord-
ing to years of experience. These patterns tended to change at 
the end of two years of teaching experience and again at the 
end of ten years of teaching experience. The evidence, there-
fore, illustrates that teachers' attitudes and opinions gener-
ally change in about their third and again in about their 
eleventh year. There was also a tendency of teachers of a 
I greater amount of experience to have a more definite opinion. 
That is, teachers of this group, rendered a decision of agree-
ment or disagreement with the individual items rather than 
being undecided or making no response to the item. 
By the nature of the thesis itself, and the limitations 
placed upon it, questions arise which cannot be answered with 
the information received from the instrument. The data 
received indicate the attitudes and opinions of the teachers 
in general, but it does not in any •upporting manner show the 
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reasons why teachers have responded to the individual items on 
the instrument as they did. It is, therefore, suggested that 
further study be done to find the reasons why some teachers 
agree with a statement while others do not, and While still 
other teachers were undecided as to their agreement or 
disagreement with the statements on the instrument. 
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APPBNDIX 
T.he following is a list of comments made on research 
items, concerning specific items on the instrument, by 
32.82~ of all those responding to the instrwaent. 
l-1 
Comments on specific items 
1. Principal may check plan book when he 
sees fit. 
2. Plana belong in claasrooa not 1n 
principals oftice. 
3. Only it the teachers are lax. 
4. A teacher worthy ot being a teacher 
does not need to be checked. A 
beginning teacher perhaps should be 
checked until he has proved himself. (2)• 
1. Weekly conference too much, perhaps 
1 or 2: conferences. 
2. Conference only when needed. 
3. Hot weekly but every 1 or a months (3)• 
4. For some they are necessary, a 
conscientious teacher takes 
suggestions and turther weekly 
conferences are not neoessarr. 
5. Conferences could become a chore and 
consuae unnecessary time. Occasional 
conterencea beneficial. 
1. Comaercially published lesson plan 
books seldoa provide ample space 
tor daily plans (5)• 
"" * n1Dl\)er or people aaldig s1ili~ c .... nts. 
#6 
l. !he give and take ot diecussion Should 
be encouraged it seems. Youngsters 
respond more readily when they teel a 
mark is not being given tor such 
dissuasion. 
1. Only it subject are related. 
1. Yes, it this refers to socio-economic 
conditions. 
#'s 5,6,7 
#9 
#10 
#10 
#11 
1. Plana aust be flexible. 
1. It should but planning is no guarantee. 
1. Perhaps monotonous but the aost important 
part ot any individuals effectiveness. 
1. Plan book is a capsule v.1ew ot the activity. 
1. Long term planning can strengthen day by 
day planning. 
a. Day to Day planniDg tends to tollow page 
by page assignments in a single textbook. 
3. Few Subs carry out work already begun. 
!hey do page assignments and have to be 
gone over by regular teacher. 
#12 
#13 
#14 
fl5 
1. I wish it took • only 8D houri 
2. It this does not include correcting 
papers respondent agrees. 
1. It the teacher knowa childs needs etc., 
and is a subject matter expert. 
2. Correcting papers is necessary to 
know what aas been gl'asped. 
1. Main purpose is to have a well organized 
schedule ot lessons to be taught. (2)• 
2. These are adequate tor administrators or 
subs to know the subject ot the class 
activity. -
~. Plans benefiC Subs. (a)• 
4. 14 & 15 are thought to go together. (2)* 
5. How little value tor permanent teacher. 
1. Yes tor substitutes. ________________________________________________________ , ___ 
#16 
#20 
#22 
1. Many t~s a particular lesson sways ott 
on a tangent. It worthwhile it ahould 
be pursued. (2)• 
1. 1. Child, 8 Teacher, ~ Bquipaent. 
2:. Not in that order 
~. No allowances made tor 1Dtangible qualities. 
1. Agree it words •and class• are omitted. 
* aUi&er ol peopie aa~Ing aliliar oa..ents. 
126 
128 
#29 
1. You reall~ can't do witho~t a planned 
lesson. 
2~ These should be synonymous. 
s. Lesson plans and Planned lessons are 
important. 
1. Purel~ personal. 
2. Writing a lesson plan tirml~ establiShes 
it in the teacher 's Dlind and helps to 
remind her ot certain points not to 
omdt in a lesson. 
1. I. conecientioua teacher does not need 
checkiq. 
1. I do not approve ot day to day planning. 
2. To some degree. 
s. It all depends on the type ot student in 
the class. (2}• 
4. Children can make some choices guided b~ 
the teacher but not tull reaponaibilit~ 
over a long period of time. 
5. Children's ideas are often solicited and 
usually incorporated in the plans but 
not betore the basic planning has been 
worked out. (2)• 
6. Welcoae children's ·Jnlarging on preplanned 
trame work. 
7. The~ can assist the teacher not assume 
responsibllity. 
B. At tiaes. 
9. Disagree solidly. 
• naiber or people making ali!!ar comments. -
#31 
1. The art lies in the teacher being able 
to catch the spontaneity of the child's 
responses. 
General CommeDt~ 
The following is a list of General Comments made on the 
research items by 18.46~ of all those responding to the 
instrument concerning Daily Lesson Plans. 
'lS 
1. I feel that the lesson plan-book should be used more as a 
guide to the te~cher rather than something to be religiously 
followed day by day. If it is to be checked by a principal, 
it would have to be followed. Also if something unforseen 
should come up and the children are motivated by it, then the 
lesson plan Should be ignored for the time being as long as 
constructive learning is taking place. 
("\ 2. Daily lesson planning should !!,2l be just an item of weekly 
routine required by the school principal. It should be a means 
of order and organization of material which ia planned for the 
daily accompliahments or objectives Which in turn helps the 
teacher to avoid confusion both for herself and the children. 
A written long-range lesson plan can be made in the 
teacher's notebook if a specific subject is to be taught and 
long planning is necessary, particularly a aubject that is not 
thoroughlJ known by the teacher. However, commercial leaaon 
plan-books serve their purpose as guidance to the dally work 
to be done. It can also be changed easily if some function 
should interrupt the planned lesson in aome way. 
79 
One well planned lesson is far better than a book full 
I of plans. 
4. While there is a great value in planning your lessons in 
advance, I believe a minimwa number of days in advance should 
not be established by the pri.ncipal or the supervisor of e. 
-
particular school. 
I base this assumption on what experience I now have. 
Some projects or courses cause a little more difficulty or take 
a little more time than planned. As a result, in order to 
realize or find the difficulty in a certain area or field, you 
have to forsake "already planned" lessons to iron out the 
difficulty. As a result you are aore or less •stealing from 
~ I Peter to pay Paul". 
I I believe lesson plans should be initiated only for the 
folloWing day hence any particular difficulty can be worked 
out without sacrificing other subjects. 
~. I feel beginning teachers need a more detailed lesson 
plan than a tea~er with many years of experience. 
A lesson plan is only a guide, I never hesitate to junk 
it when a good opportunity arises. 
6. In my mind there are 2 types of planning. One lesson 
plan includes a detailed plan of what is going to be taught, 
how it is to be taught, concepts to be taught and outcome of 
lesson. The other plan is just a skeleton outline of major 
idea and page numbers to be referred to. I agree with the latte•~ 
80 
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However, even this plan is often changed as the teacher pro-
gresses through a lesson. A teacher must feel free to change 
When the opportunity presents itself for a switch. 
1 7• I believe that the longer one teaches, the leas one 
depends on his daily planning. 
s. Lesson plans help a teacher to decide Where she is going 
from day to day, but some supervisors and principals judge 
some teachers on just lesson plana. This is unjust because 
What you write down in a book and !2! it is presented by the 
teacher are two different stories. A teacher's personal!~ 
is the lesson • not what is written on a piece of paper. 
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Those people with 3 to 10 years or teaching eexperience 
(21.25~) commented in the following manner. 
1. Lesson plana Should be made weekly. Gives teacher a 
long-range view. 
2. I think it is very important that a teacher plan her 
work in advance, primarily as a g~ide tor her teaching. It 
also help~ a substitute, it they use it accordingly, but that 
is a secondary use of the plans. Certain subjects, such as 
History, Geography, Social Studies may be planned more in 
advance than English Grammar, Arithmetic and Reading. I think 
three days is the maximum planning in advance for these subjects 
since many times there is a necessity tor additional practice 
and drill on new material. 
I also find that a teacher's plans have to be flexible, 
since many times there are interruptions, in most cases 
uneducational, which take away from class time and hinder the 
teaching and learning processes. 
3. Planning is the most essential part ot teaching • 
Units or projects and correlation of subjects can not be 
successful without careful planning whether it be written or 
1 thought through mentally. It is not always essential to write 
everything in preplanning, but an outline may be helpful. 
Teacher-pupil planning is most successful if the teacher has a 
large framework made and within which the students may build in 
the areas of particular interest to them. 
52' 
I feel it is necessary to have some form of daily 
lesson plans to make those teachers who feel they have an easy 
job and are able to walk in the classroom and teach, do some 
thinking about their work. It we are to give the profession 
its proper status and give the students the best education 
possible, then if written lesson plans handed in to a principal 
or supervisor each week help these people to plan and think, 
I'm in favor of it. A conscientious teacher will plan anyway 
and will not object to any written plans. 
4. Lesson plans are an invaluable guide to teaching. They 
should be :aade out !!!, writing in advance (reasonable time -
one week) and used as a •flexible• guide. The outline type of 
plan with a minimum of material written in my estimation is 
advantageous to long paragraphed types. 
s. I am not an advocate of detailed written plans as I 
don't think they are that beneficial and can be rather time• 
wasting. A teacher must organize and plan her lessons but they 
don•t have to be written out completely. 
I do feel that a daily log of material covered would be 
helpful especially tor the substitute teacher. 
Theory: 
6. Lesson plans can become burdensome if one is expected 
to record each movement, the time of such, the objective of 
such, and the evaluation. Anyone who has taught, knows the 
plans for the day rarely or never go as planned. 
S3 
To my way of thinking, lesson plans Should serve as a 
guide tor the teacher. 
tion and should not be. 
They are a valid part of her organiza-
-
7. Just as any other device - Leason Plans can be used or 
~
abused. It appears to me they are mostly abused. 
Planned Lessons are an .·entirely different matter. To 
my mind~ a Planned Leason is essential; but a written Leason 
Plan is not an essential Co good teaching. It (A Leason Plan) 
-
can be an aid if it is done intelligently. 
-
a. It is mJ own personal belief that daily lesson plannin~ 
can be of use providing all previous material has been absorbed 
by the students. Otherwise, one cannot go on with advance 
material. Therefore, I believe it is best to arrange one•s 
program daily if this is to be accomplished. 
They do help in the case of a Substitute. She or he 
will then know the vicinity of the work. 
9. Through maintenance or weekly lesson planning the 
teacher is performing her presentation of learning in an organ-
ized rather than a hit or miss presentation. 
I think that periodic meetings with other teachers at 
the same grade level would be of value in rating the progress 
or lack of progress per individual class. 
10. It plan books to be supervised, specifications 
should be included in tb se p£ans. I often have two sets or 
plans, one in ok in case of a substitute and the 
r-t others are my own plans ~hich I myself use !n some lessons. 
The reading manuals give such detailed plans that I do not 
believe it is necessary for the teacher to put it in writing. 
11. Departmental plans are necessary to keep track of the 
classes• progress. 
I wish plan books had more apace for each day. 
12. I do not like to make rigid, restrictive plans too far 
in advance. I believe planning isnecesaary because I am for• 
getful of pages, etc. I am able to organize a good lesson in 
my mind spontaneously, and feel I lhould be free to do so if 
the need arises. Lesson plans which are adequate for the 
individual seem more intelligent than those ~ risidll 
prescribed. Sometimes, it is difficult to make correct plans 
written for the day at least, but not be required to have every 
last detail planned a week ahe•d• 
Textbooks today have done much of our planning for us, 
and time is wasted in needless repetition. To read a good 
book in this time would be of more value to both teacher and 
pupil. 
13. I think plan books are a waste of money, that should be 
spent on more practical items such as baseballs and basketballs. 
Plan books prove nothing except the susceptibility of 
the administration to the s elling and promotion techniques of 
the companies which sell plan books. 
A substitute teacher ahould be able tog rasp iliDlediately 
the learning situation and should have no need of the crutch of 
a plan book. 
I, as you can conclude for yourself, am against plan 
books, not because I am lazy, because I am enthusiastic about 
teaching, but I think, my time more valuable and utilizable 
than to waste it on a lot of hog wash such as a plan book. 
14. I feel that daily lesson planning is very important. 
l5 • '!'he plan book is always having to be changed because 
something comes up changing the plans, but it does help to 
keep track of what you have done or plan to do especially with 
all the interruptions in the schedule. 
16. I do not believe an experienced teacher needs to put 
the aims, objectives, goals, motivation etc., 1n the plan 
book. 
etc. 
A daily plan of the day'• activities are enough. 
Either arrangements can be made for project planning; 
17. Lesson plans are a concrete "something• to test your 
progress in class. We may not accompli&b our goals - but 
certainly we all need a goal to ~ tor. 
Those people with 11 or more years of experience (15.07%) 
commented in the following manner. 
1. For a well coordinated daily program 
Proper curriculum coverage {time element) 
Teacher protection 
Unlimited aid to a substitute or change of teacher 
Change of teacher 
Source for checking subject progress yearly for 
teacher's personal benefit 
Two week planning not practicable because of 
inability to adhere to detailed program daily. 
2. Our school year is divided roughtly into five seven-week 
periods. The year•s work is divided into five units - subject 
~ matter noted - and a careful list made of devices, library 
books, viQual aids available for use with each unit. Aims and 
skills to be achieved over and aboce subject matter and best 
taught by each unit are listed. From this unit plan a weekly 
plan is made and a daily plan to indicate needed pages, 
material, correlation With unit plan. In the daily preparation 
teaching points to be stressed are listed on slips in each 
text. 
To be more than a •read and recite" teacher, I believe 
that there must be a careful plan thought out. 
3. I feel the daily lesson plan book should be a flexible 
thing to the point at any time when a lesson is presented and 
a subject in any group needs discussion or ~•search to get 
more information which would r{ve the pupils more insight and 
a better understanding than so called direct experiences it 
should be continued regardless of time schedule. 
I also feel more emphasis in the dailz plan on American-
ism and our way of life should be injected into our daily 
lesson planning. 
4. Time: (TO PREPARE AND PLAN TO TEACH) is an essential 
factor. 
s. It is difficult to agree always, when circumstances may 
change your ideas. On the Whole, I believe in planned lessons, 
but I do think a teacher anould have freedom to use her 
discretion as to lengthening or ahortening her plans as she 
I works through the lesson. 
6. The teacher should not adhere strictly to lesson plans, 
but rather fluctuate according to the abilities of the class. 
At times two days' work can be covered in one. 
7. Lesson plans are helpful to all teachers but are 
absolutely necessary to inexperienced teachers. 
a. An inexperienced teacher should be very particular about 
filling in a Plan Book and abiding by ite 
A teacher with many years of experience, I believe, 
makes it out mainly for a substitute. 
9. My only objection to the passing in of plan books tobe 
~hecked by the principal is that he cannot possibly understand 
the class and its possibilities as well as the teacher. The 
teacher is the only one Who knows whether all the children have 
gotten the subject matter. are prepared to take the next step, 
or the matter must be presented in another way, or whether 
special assistance has to be given, to a group, or to certain 
individuals. 
The teacher, if a good one, uses one method. If aha 
finds that that doesntt work, she tries another etc. Methods 
which might work with one class does not necessarily work with 
another. Children are not robots. Knowledge and skills can 
not be poured in. They have to be acquired. Some children 
take longer to master a subject or acquire a skill. So it's 
impossible to say that to-da7 the children will learn to do so 
and so. Maybe the7 will and maybe they won•t. So any program 
is more or less tentative to be changed or modified as the 
teacher feels necessary for the good of those entrusted to her 
care. 
10. I ·like to plan for a week in Language Arts - Mathematics 
and Reading. In general for the week, for the remaining 
subjects; oft•n those subjects take more time than planned. 
The Plan Book prevents any confusion in case something 
unexpected comes up that requires teacher attentlon and not 
pupil attention. 
11. I plan for a week's work in various subjects. I do not 
always accomplisn what I plan, however, the program is flexible 
enough so that I ~y use a longer or Shorter period of time in 
which to do the work suggested by me in my plan book. 
1. 
•• 
s. 
e. 
a. 
10. 
11. 
12. 
BIBLIOGRAPHY 
Cole, Luella, Teachini in the Elementary School, 
Hew York: Farrar and inehart Company-, 1959. 
Curtis, Dwight K. and Andrews, Leonard o. 
Guiding Your Student Teacher, New York: 
Prentice Hall Company-, 1955. 
Davis, Helen c., Wittik, Walter A., Dresden, 
Katherine L. and Klausmeier, Herbert, 
Teachins in the BlementaJ: School, New York: 
Harper and Brothers, 195 • 
Gustin, Margaret and Hay-es, Margaret, 
Activities 1n the Public School, North Carolina: 
University o? lorth Carolina Press, 1934. 
Hicks, William V. and Jameson 1 MarShall c. The Elementary School Princi:J2&1 at Work, 
New York: Prentice Hall Company, 1957. 
Highet, Gilbert, The Art of Teaching, 
New York: Alfred I. Knapt, 1950. 
Kyte, George c. The Elementary School Teacher 
at Work, New York: Dryden Press, 1958. 
McKim, H. Hansen,· c. and Carter, A., 
Learnins to Teach in the Elementary, New York: 
lacililiian Company, 1959. 
Mehl, Marie A., Mills, Hubert and Douglas, Hurl, 
Teaching in the Ele-.ntarz School, Bew York: 
!'he Ronald Press J!iapihy, 19!8. 
Stratemeyer, F. B. and Lindsey, M. Workins with 
Student Teachers, Bew York: Teachers College, 
CoiUibla University, 1958. 
Thomas, Cordelia w., Service Pa12er, Boston 
University-, 1958. 
Wingo, Jlax G. and Schorling, Raleigh F., 
Elementar~-School Student Teachin&L New York: 
JlcGraw - 111 Book Company-, 1955. 
89 
~==~=============================9F=== 
